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	Title

	Module 2 – Child Development


	Learning Outcomes

	By the end of the session, students will:
· Understand the unique importance of the early childhood years (birth to age 8);
· Discern between different domains of development, stages of development, and developmental theorists;
· Identify major environmental influences on early childhood development;
· Explicate how child development knowledge has been, and can continue to be, manifest in public policy.


	Content


	PART I – Introduction: What’s So Special About Early Childhood? / Why Should Policymakers Care About Child Development? (~5 minutes)
· Theoretical Rationale: Learning theorists describe key developmental shifts in how children learn around age 7-8, so we need to treat policy and practice differently in the period preceding this.
· Developmental Rationale: A great deal of brain architecture is formed during the early childhood period (particularly in the first 1,000 days), and many outside sources influence this process.
· Economic Rationale: The earlier we invest in children, the greater the returns on our investments to society (include Heckman equation).

PART II – Foundations and Definitions (~20 minutes) 
· Multiple domains of development:
· Physical, motor, brain, language/communication (including emergent bilingualism), cognitive (including executive function), social/emotional, cultural, moral, approaches to learning (briefly review each) 
· Mental Health- capacity to connect and enjoy relationships with others- peers and important adults, capacity to express and regulate feelings, capacity to develop age appropriate coping strategies, developing a positive sense of self
· Considerations regarding development
· These areas all develop simultaneously, with many individual differences in the points at which children reach developmental milestones. 
· There can be normal variability in development.
· Each area of development impacts and is impacted by others
· Unevenness in development is normal
· Regression to anticipate and consolidate gains is normal
· Prolonged regression is worrisome
· Strong drive to grow and progress- worry when it is not present- 
· Universal normative fears: pain, separation and loss (8-10 months to 12-18 months), fear of losing love and approval (18 months-3 years), fear of body damage (toddlers-preschool), fear of being bad (3-5 years); these fears are managed through protective and loving caregiving
· Different services support development across domains:
· Family supports (including employment supports) 
· Child care, education 
· Health, mental health, and nutrition services 
· Social services (including food, housing, child welfare) 
· Key stages of development:
· Different developmental theorists have defined different stages (Freud, Piaget, Erikson, Bowlby, Ainsworth) 
· In general, we can consider: infancy (0-18 months), toddlerhood (18-36 months), preschool (36-60 months); early childhood (5-8 years), middle childhood (8-12 years), adolescence (12-18 years), and adulthood (18+) 
· Development is based on social, cultural, and environmental variables
· Vygotsky’s Sociocultural Theory of Development (including Zone of Proximal Development)
· Bronfenbrenner’s Ecological Systems Theory of Development
· Erikson- psychosocial development, normative conflicts in infancy and toddlerhood to develop trust and autonomy.

PART III – Influences on Child Development (~30 minutes)
· Adverse influences on child development: 
· Abuse and neglect and witnessing IPV, and neighborhood violence 
· Poverty (examples: poverty and brain development; 30-million-word gap; food insecurity)
· Structural racism and historical trauma 
· Perceptions of inherent deficiencies 
· Other adversities (examples: maternal mental health, paternal mental health, neighborhoods, harsh parenting, malnutrition, microaggressions, parental substance misuse, parental incarceration)
· Lack of protective caregiving environment
· Understanding importance of high ACE scores and classroom behaviors of children with high ACE scores (consider: What happened to this child vs. what is wrong with this child? [Alicia Leiberman]) 
· Understand aggressive behaviors through a trauma-informed lens 
· Potential positive influences on child development:
· Sensitive/responsive parenting (examples: attachment, “serve and return” interactions, buffering effects of sensitive parenting, cultural variations in responsive parenting) 
· Protective parenting in adverse situations and following trauma 
· Early childhood intervention programs (examples: Early Head Start, minding the Baby, Nurse Family Partnership, Early Intervention, Perry/Abecedarian, recent pre-K examples, home visiting impacts)
· Social services (examples: Medicaid, WIC provisions for pregnant mothers and children)
· Strength-based approaches


	Delivery Method

	· 5 minutes: Opening activity: What is “child development?” – Students will brainstorm what they know about child development, independently or as a group (e.g. a word-map on the board or via web-app responses)
· 50 minutes: Lecture/PPT 
· 20 minutes: Case study activity: Could be done as whole group discussion or in small groups 
· 15 minutes: Takeaways and summary 


	Application Activity/ies

	PART IV – Case Study: How Has Child Development Knowledge Shaped Policymaking? (~20 minutes)
· Example case: Increasing knowledge about the adverse effects of poverty on child development  Head Start/EHS 
· Provide a case study reviewing the history and key elements of Head Start (including initial historical context, original policy intentions, holistic focus on health/nutrition/education, parenting education/dual generation approaches, addition of EHS modalities in the 1990s as early brain development literature was ramping up, etc.)
· What social problem(s) was the INITIAL Head Start policy trying to address? (Poverty and its impacts on child development)
· What aspects of child development knowledge are manifest in the provisions of the policy? (Be sure to probe about addition of EHS around the same time as major brain development literature was emerging)
· How could the policy be expanded/improved to better address contemporary knowledge about child development and cultural/linguistic strengths that have been historically ignored? 
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